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From a teacher’s perspective, how do you react when you hear  the words accreditation, 
assessment, appraisal or evaluation?  Do you begin to reach for your CV, or a set of 
standards, maybe a set of rubrics or perhaps criterion-referenced scaffolds.  Do you 
think ‘assessment for student outcomes’, ‘appraisal for a colleague’ or ‘evaluation as in 
critical reflection’?   

In our role as teacher librarians, it is important to understand these differences as they 
do in fact affect our professional status and how we profile our multifaceted role. Amidst 
looming notions of performance pay and registration, let’s take a moment to pause and 
to consider the relative meaning of each of these concepts: 

 Accreditation is a process of granting official recognition to institutions or 
individuals.  It sits firmly with quality teaching and provides a way to describe, 
acknowledge and assure the quality of teaching that exists in schools. 

 
 Assessment is making a judgment about someone’s performance using defined 

criteria. The standards are usually set externally and the result of the assessment 
will affect progress of your career.  More commonly, this is known as summative 
assessment. 

 
 Appraisal is an educational process jointly carried out by your executive and 

yourself or in your role as team manager with your work unit colleagues.  Appraisal 
is designed to review progress and plan educational needs. Appraisal is a key role of 
a good manager. Giving feedback on how your staff  is coping and helping them to 
address concerns increase the likelihood that they will be successful in their 
assessment and feel fulfilled in their professional life. 

 
 Evaluation is the learner’s judgment of an experience.  This is a form of assessment 

in which the team member is able to judge for example, the learning and teaching 
program. This gives the team member the opportunity to tell you how good the 
programs are, enabling you to change and improve your practice.  Evaluation 
should be anonymous and at a time which is separate from when you are giving 
feedback.  
 

The commonality is the requirement to present evidence about a condition, an 
approach, or the attaining of goals.  This issue of info@aslansw is full of snippets and 
comments from colleagues as they present their perspectives or share their practices on 
    the above notions.  

 
Leading Perspective  

 
Linda Gibson-Langford  

  
THISTHIS  ISSUEISSUE  

 Assessment for understanding 
 Rubric ruminations 
 Re-appraising pedagogy—underpinnings for 21st century learning   
 Education revolution—Caldwell & Spinks style 
 Silent Sustained Reading—a re-appraisal 
 Wikipedia—friend or foe 
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February 23 2008 
 

Celebrate our Award Winners for 2008  
Jennifer Watts, Westley Field, Di Laycock and John Free  

 
Keynote addresses  

Lyn Hay ASLA Citation Award 2007  
Di Laycock NSW TL of the Year 2008 

 
Parallel presentations by  teacher librarians of excellence Jenny Scheffers, Lee 

Fitzgerald, Susie Glasson, Heather Voskuyl along with teaching colleagues 
David Woodgate and Anne Rumpler.   

 
Be prepared to be engaged and inspired as colleagues demonstrate that school 

libraries and their professionally qualified staff make a difference. 
 

Download application form from www.aslansw.org.au   
Fax it off  it off NOW to 02 9890 4618 
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STUDENT-DESIGNED RUBRICS FOR 
PURPOSEFUL ASSESSMENT 
 
Rubrics are a valid form of assessment 
especially when students are actively 
engaged in designing their own rubrics for 
self-assessment.  They can be a means in 
aiding students to construct their own 
learning pathways and to set meaningful 
and purposeful goals for future learning.  
Jennie Bales, ASLA Teacher Librarian of 
the Year 2006, offers some thoughts on 
student developed rubrics. A fuller paper 
can be accessed through conference 
proceedings of the  Visions of learning: 
ASLA online II. 
 
Formative assessment and the rubric 

Authentic assessment is becoming 
increasingly recognised as an effective 
means to assess students’ capabilities and 
understandings and provide different and 
significant information to add to a teacher’s 
assessment toolkit.  More traditional 
summative assessment, in the form of 
standardised and classroom-based testing, 
focuses on measuring what students 
recognize and recall, often with their 
knowledge being applied in isolation or out 
of context.  
 
Formative assessment focuses on students 
using their knowledge to perform 
effectively, hence the assessment focuses 
on the ability to apply knowledge and skills 

rather than measure the actual knowledge 
and skills gained.  From this perspective, 
authentic assessment supports current 
trends in Australian education of which the 
promotion of deep thinking and problem 
solving are foremost.   
 
One strategy that supports authentic 
assessment and the development of deep 
thinking and problem solving is the rubric.   
A rubric is a type of scoring guide that 
identifies specific areas of performance and 
dif ferentiates between levels of 
development in those performance areas.  
 
Rubrics provide a formalised structure to 
guide subjective assessment as they 
provide a means to measure gradual 
progress in students’ learning.  Used as  an 

authentic assessment tool for:  

 

  evaluating student learning and     
attainment of outcomes, and 

 identifying and clarifying specific 

performance expectations and providing 
attainment goals for student aspiration, 

 
they should be clear, easy to use and 
understand.  The included criteria need to 
align with identified goals.   
 
Three areas of content need to be included 
in a rubric:  
 

 outcomes or identified learning goals, 

 rating range or scale and 

 indicators of achievement as evidence. 
 
Rose (2006-1995, para. 3) argues that 
rubrics can become powerful motivational 
tools when they are shared with students 
prior to commencing a project or 
assignment.  Clarke (1998, p. 10) believes 
that sharing learning intentions with 
students ensures that every pupil is focused 
on the purpose of the task and that it 
encourages pupil involvement and comment 
on their own learning.  Rubric assessments 
developed prior to, or in the early stages, of 
a learning task provide clearly articulated 
criteria for students to aspire to and work 
towards.  As Clarke (1998, p.47) notes:  
 
Without the ‘secret’ knowledge of the 
learning intention … children have 
been deprived of information which will 
not only enable them to carry out the 
task more effectively, they have also 
been denied the opportunity to self-
evaluate, communicate this to the 
teacher, set targets for themselves and 
get to understand their own learning 
needs: in other work words, to think 
intelligently about their own learning, 
rather than ‘finding’ out what the 
teacher wants, and doing it. 

 
Self-evaluation 

The importance of inviting children to create  
success criteria involves them still further in 
their own learning.  They are being asked, 
effectively, to link the learning intention with 
the task instructions.   They then have to 
decide how the two are synthesised to 
create success criteria – a  much more  
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challenging learning experience than 
simply being given the information (Clarke 
2001, p.22).   
 
A further enabling action, building on from 
the clear articulation of learning goals in 
the rubric, is to ensure that not only do 
students have access to assessment 
information early in a project but also have 

the opportunity to self-evaluate their 
progress.  
 
A highly effective strategy to ensure that 
students: 
 

a)  understand the task 
b)  understand the learning goals and 
c)  understand the form of assessment 

 and the language used 
 
is for them to construct their own rubric for 
self-evaluation.  If they know the purpose of 
the task, in terms of learning and how it will 
be carried out, they have a context for 
developing successful criteria. 
 
Teacher librarians can be powerful partners 
in helping students to design their own 
rubrics.  Through identifying criteria based 
on an information skills/research process, 
students can be encouraged to design a 
rating system based on levels of 
achievement.   
 
For example, the students might complete 
one outcome by adding examples of 
evidence /indicators for ‘Define the 
topic’ (limit evidence/indicators to two or 
three examples). Experience has shown 
that students find it easier to start at the 
‘average’ or ‘satisfactory’ level and then 
identify evidence above and below that 
standard. 
 
A reflection 

Educators need to be confident in their 
own design and application of rubrics as 

part of their assessment toolkit before 
embarking on a process that fully involves 
students at the construction stages.  
Students who have been exposed to 
rubrics generated by their class teachers 
will be better able to contextualise their 
understandings in the development of an 
assessment rubric.  A collaborative 
approach ensures that all students have 

an active part in their own assessment and 
are fully aware of the standards they need 
to work towards.   
 
There are a number of quality websites that 
offer examples of rubrics to adapt in all 
curriculum areas as well as software that 
allows a teacher to input the information 
and then automatically generate a rubric.  
 
The bibliography provides a starting point for 
further exploration of the use of rubrics as 
part of the student assessment. 

Jennie Bales 
 
References  
Clarke, S 1998, Targeting assessment in the 

primary classroom, Hodder &Stoughton, 

London. 
 
Clarke, S 2001, Unlocking formative 

assessment: Practical strategies for 
enhancing pupils’ learning in the primary 
classroom, Hodder & Stoughton, London. 

 
Rose, M 2006-1995, ‘Make room for rubrics’, 

in Teachers’ timely topics, Scholastic, 

viewed 22 January 2006, <http://
teacher.scholastic.com/professional/
assessment/roomforubrics.htm>  

 
Bibliography 
‘Ideas and rubrics’ 2000, in Instructional 

Internet, Chicago Public Schools, viewed 

22 January 2006, <http://
intranet.cps.k12.il.us/Assessments/
Ideas_and_Rubrics/
ideas_and_rubrics.html>. 

 
Rubistar 2006-2000, in 4teachers, University 

of Kansas, viewed 22 January 2006, 
<http://rubistar.4teachers.org/index.php>. 

 
Schrock, K. 1995-2006, ‘Teacher helpers: 

Assessment and rubric information’, in 
Kathy Schrock’s Guide to Educators, 

Discovery Education, viewed 22 January 
2006, <http://school.discovery.com/
schrockguide/assess.html>. 

 
Stone.web: ‘Automating authentic 

assessment with rubrics’ 2001, in 
Stone.web, Stone Middle School, viewed 
22 January 2006,  
<http://stone.web.brevard.k12.fl.us/html/
comprubric.html#Recommendations>. 

http://teacher.scholastic.com/professional/assessment/roomforubrics.htm
http://teacher.scholastic.com/professional/assessment/roomforubrics.htm
http://teacher.scholastic.com/professional/assessment/roomforubrics.htm
http://intranet.cps.k12.il.us/Assessments/Ideas_and_Rubrics/ideas_and_rubrics.html
http://intranet.cps.k12.il.us/Assessments/Ideas_and_Rubrics/ideas_and_rubrics.html
http://intranet.cps.k12.il.us/Assessments/Ideas_and_Rubrics/ideas_and_rubrics.html
http://intranet.cps.k12.il.us/Assessments/Ideas_and_Rubrics/ideas_and_rubrics.html
http://rubistar.4teachers.org/index.php
http://school.discovery.com/schrockguide/assess.html
http://school.discovery.com/schrockguide/assess.html
http://stone.web.brevard.k12.fl.us/html/comprubric.html#Recommendations
http://stone.web.brevard.k12.fl.us/html/comprubric.html#Recommendations


www.aslansw.org.au  FEBRUARY 2008   5 

NEWSLETTER OF AUSTRALIAN SCHOOL LIBRARY ASSOCIATION (NSW)  info@aslanswinfo@aslansw 

RUDD’S EDUCATION REVOLUTION 
- SOME SERIOUS REFLECTION 
 
In their new publication Raising the stakes: 
From improvement to transformation in the 
reform of schools, Caldwell and Spinks raise 
the bar when it comes to imagining—or re-
imagining—our schools and our roles as 
teachers.  As we reflect on the recent OECD 
report in which Australia has slipped to 6th 
position in reading literacy behind Korea, 
Finland, Hong Kong, New Zealand and 
Canada, the authors'  thoughts are a timely 
challenge as we enter Rudd’s education 
revolution.    
 
In reference to their book, Caldwell (in SMH 
report December 5 2007 Rudd has a long 
way to go to become the education prime 
minister) suggests that:  
 

 Australian teachers should have a 
Master’s degree before entering the 
profession.  

 
 incentives to attract outstanding 

graduate practitioners from fields  
other than education in disciplines of  
high priority in schools, with further  

 higher degree work blended with 
 professional practice should be 
 given. 

 
 a minimum 20 days per annum of 

professional development should be 
required of all teachers. 

 
 significant increases in starting 

salaries and upper-level salaries for 
teachers as well as for principals and 
other school leaders be given.  
Allowances of up to 25 per cent of 
salary or equivalent in negotiated 
benefits should be available to 
ensure top-flight professionals 
take up appointments in remote or  

 difficult-to-staff schools. 
 

 there should be financial and non-
financial rewards to acknowledge 
high-performing teachers and 
principals, on either an individual or 
team basis, with these weighted to 
favour achievement in challenging 
circumstances. 

 targets should be set to rebuild or 
refurbish in a major way schools 
judged to be run-down or educationally 
obsolete. 

 
 there should be a personalised 

learning plan for every student in 
every school.  Special schools already do 
this well but it should be an expectation 
for all. 

 
 targets should be set to ensure that 

within five years every primary and 
secondary school has a partnership 
with a business that operates in an 
area of a school's specialisation or in 
other ways makes good educational 
sense. 

 
 targets should be set to reduce the 

amount of system-wide testing of 
all students and public/semi-public 
release of results.  There is a place for 
sampling of student performance to 
ensure that standards are maintained.  

 
Lofty and challenging aims?  Is our country 
capable of such change?   
 
Caldwell continues that:  
 

None of these strategies can succeed 
without unprecedented levels of co-
operation between the different levels of 
government. 

 
Rudd’s education revolution will be based on 
assessing our resources, evaluating our 
education systems and building the 
infrastructure based on equity in education.  
This is not an easy task—but neither is 
maintaining the status as the ‘lucky country’. 
 

 LGL  

Coming to the State Library Day...   
 February 23?  
Well, hurry ... places are limited.  A  

stellar cast of practitioners and academics 
have gathered to make this State Library Day  
sensational.    
 
Find out about Di Laycock’s Kapow Factor, 
see what WikiKids are doing & be engaged 
by  Heather Voskuyl’s YA Literature 
seminar.   Register at  www.aslansw.org.au ! 
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EFFECTS ON ACHIEVEMENT 
 
Prof. John Hattie, in a seminar entitled 
Developing Potentials for Learning: 
Evidence, assessment, and progress at the 
12th Biennial Conference for EARLI 2007,  
presented  some interesting challenges .  At 
one point he asked the audience to rank the 
following 11 effects on achievement, in  
order, from 1 (highest) to 11 (lowest).  Try 
ranking these yourself before reading on... 

 Reducing disruptive behavior in class 
 Feedback   
 Acceleration of gifted students 
 Reading Recovery 
 Integrated curriculum programs  
 Homework   
 Individualized instruction 
 Ability grouping  
 Open vs. traditional classes   
 Retention (holding back a year) 
 Shifting schools 

 
From the analysis of the study, the ranking 
was exactly in the order as written above.   

Given that feedback ranks second in 
importance behind disruptive behavior by  
.14  and acceleration of gifted students third 
by .26—well above homework and ability 
grouping by .42 and .62 respectively— it 
could be deduced that  teacher librarians are 
well-positioned to engage in instructional 
interventions such as guided inquiry, giving 
its potential as a framework that celebrates 
feedback and individual learning. 
                        LGL 

          

 

 
 
 
 
  

 

 

CHANGING MENTAL MODELS 
 
Dr Anne Scott, ACU National, made an 
interesting observation about prospective 
teachers entering 
  

their courses as knowing novices with 
beliefs about teaching and learning based 
on personal recollections and experiences 
of schooling (ACEL 2007).   

 
She notes that these teachers enter 
University with a mixture of what could be 
called commonsense beliefs in that some of 
their ideas on effective teaching are 
consistent with good practice whilst others 
are not.   
 
This comment alone should give teacher 
librarians a heads up as to the importance of 
being role models for their students who may 
quite possibly become future teachers.  Dr 
Scott continues that: 
 

inviting teachers to work as co-
researchers in projects has been an 
effective model for changing teachers’ 
beliefs and improving classroom practice.  

 
These two small facts are evidence enough to 
engage in co-research as we invite our 
colleagues and our students to join in us 
small action research projects (see 

www.merga.net.au/documents/RP582005.pdf) 
 
 Reference 
ACEL 2007, Directions in Education, 16, 20 p3. 

 LGL 

          
         2008 

 
 NSW Teacher Librarians of the Year 

 
  for their creative & innovative leadership  

  in enriching and sustaining  
 a reading culture at Barker College, Sydney  

 Di Laycock &  John Free 
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RE-APPRAISING PEDAGOGY?  
RE-IMAGINING SCHOOLS!  
 
Greg Whitby Executive Director of Schools, 
CEO Parramatta asks us to reappraise our 
understanding  of pedagogy and today’s 
learner. 
 
In his view, creativity is the lynchpin for re-
imagining the way in which we frame 
pedagogy.   With emerging and converging 
social technologies, Whitby considers four 
strategies that fit snugly into an effective 
learning and teaching philosophy 
 
Personalising learning against lock-step, 
easily-measured, predetermined goals.  
Employ strategies that allow students to 
apply their learning and gain control of the 
learning process.   For teacher librarians, we 
are called on to develop our professional 
learning through the power of social 
technologies, get comfortable with physical 
and virtual learning, be flexible in how we 
structure learning spaces and learning times 
and allow students to operate in a less rigid 
and controlling environment; one that sings 
with the sounds of collaboration in the real 
sense of the word—co-creation.  
 
Enabling the learner through 
encouraging curiosity and a sense of wonder, 
challenging students with richer, deeper 
learning experiences, creating, critiquing, 
making choices—with skill and confidence.  
Social technologies again are set to enrich 
and engage students through deliberate and  
open-ended exploration, cross-cultural  

understandings and flexible learning spaces. 
 
Interpersonal nature of learning  
reflects what we already know about quality 
learning—relationships based on trust and 
respect.  We see these relationships in 
mentoring, peer-tutoring, problem-solving, 
coaching, modelling leading to intense social 
interactions and new ways of looking.  Once 
again, social technologies provide the 
pathway for reading, writing and interacting 
across cultures and countries; across subjects 
and social constraints; blending vertical 
constructs with horizontal learning.   
 
Building learning communities beyond 
traditional constructs where students’ skill in 
networking  are liberated through social 
technologies as they learn to become  
 

content creators, contributors, 
communicators and collaborators 
through participatory membership ... in a 
global learning community (Whitby 
2007). 

 
Re-appraising how students learn asks us to 
re-imagine learning spaces that focus on 
personalised learning, flexibility in time and 
space, relationships as key to knowledge 
construction and the highly participatory 
nature of global networks.    
 
As teacher librarians, we should and can be 
on the frontline of re-appraising pedagogy! 

LGL 
 
Reference  
Whitby, G 2007,  A pedagogical framework, 

Perspectives in Education, ACEL, October.  

Congratulations  
 

 Westley Field  
Director Online Learning MLC Sydney  

2008 
 

John H Lee Memorial Award  
for excellence in leadership in education in innovative  

and collaborative learning technologies 
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In her role as a teacher librarian at Barker 
College, Di Laycock is currently 
undertaking an online course in Teaching 
for Understanding through the Harvard 
Graduate School of Education.  She offers 
these thoughts on student assessment.  
 
At a time when many of us are working 
within constructivist learning and teaching 
frameworks  where learning is student-
centred, focused on deep understanding and 
where assessment for learning is integral, it 
might seem a little passé to be writing about 
the need for authentic assessment. 
  
However, whilst ever such practice must be 
situated within a broader behaviourist 
paradigm of education which is focused on 
centralised curricula and the strategic 
positioning of objectivity and measurability 
on the higher ground (Scholtz 2007 online), 
it is worth reminding ourselves of the why 
and how of assessing students in meaningful 
ways. 
 
Reflect for a moment on a unit of work you 
have taught or been involved with recently.  
Perhaps it was the HSC All My Own Work 
program.  Were the unit’s objectives and 
outcomes clearly articulated to students?  
How well did the assessment criteria reflect 
these outcomes and objectives?  What did 
the assessment process in the unit look like? 
Was formative assessment - assessment for 
learning - undertaken?  Did it provide 
ongoing  opportunities for students to 
demonstrate their understanding and then 
receive feedback in order to deepen that 
understanding?  Or was the process purely 
one of assessment of learning—a summative 
or end-of-unit evaluation where students 
undertook a test or wrote an essay, received 
a score and were given little or no 
opportunity to improve upon that 
performance?   
 
Used summatively, assessment may indicate 
that students have achieved unit or course 
outcomes but how do we know whether these 
outcomes were achieved by rote learning or 
through the development of deeper 
understanding (Julyan et al in Crawford  
1999 online)?   
 

Therefore, whilst having a place in evaluating 
student learning, summative assessment 
alone does little or nothing to support the 
development of understanding.  
 
If, as teachers, our moral purpose is to 
facilitate authentic learning in our students, 
this learning should promote the 
‘application of a rich understanding of the 
subject/object of study in practice’ (Duignan 
& Bezzina in Bezzina 2007 online).   
 
To achieve such authentic learning, we must 
provide authentic assessment that allows 
students to develop and deepen their 
understanding via opportunities to ‘reshape, 
expand on, extrapolate from, apply and 
build on what they already know (Blythe et 
al 1998, p.120).  
 
For teacher librarians focused on 
constructivist practice, assessment for 
understanding can be difficult in an 
environment in which, as Crawford (1999 
online) notes: 
 
teachers are driven by… pupil learning 
targets, school performance tables and 
other quantitative indicators that are 
used to measure the success or failure of 
schools.  

 
According to Lave and Wenger (in Scholtz 
2007 online), such a behaviourist approach 
to learning, where the learner’s ability is 
measured against a set of norms, promotes: 
 

conflicts between learning to know and 
learning to display knowledge for 
evaluation’. 

 
In learning programs based on behaviourist 
principles, the transfer of information from 
teacher to pupil is tightly structured and 
linear, creating inflexibility of learning 
outcomes and giving students and teachers 
‘little if any opportunity to develop 
perspectives or undertake tasks not built 
into the programme’ (Crawford 1999 
online). 
 
In the constructivist alternative to the 
behaviourist classroom, assessment is built 
into the learning process to reflect the notion 
that if a goal of learning is understanding, 
then the process of assessment must be 

ASSESSMENT FOR UNDERSTANDING 
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formative and must make a significant 
contribution to that learning (Blythe et al 
1998, p.71).   
 
Shepard (in Scholtz 2007 online) describes 
this constructivist approach to assessment as 
being performance-based in which 
 

 teachers’ close assessment of students’ 
understandings, feedback from peers, and 
self-assessment are a part of the social 
processes that mediate the development of 
intellectual abilities, construction of 
knowledge, and formation of students’ 
identities. 

 
To highlight the importance of ongoing 
assessment, Blythe et al (1998, pp. 71-72) 
offer analogies of the basketball coach 
training his team and the director working 
with a group of actors to stage a production.  
The journey for both groups is similar, with 
players and actors involved in a continuous 
cycle of performance and feedback.   
 
The coach or director provides initial 
instructions and then observes participants 
as they perform tasks that demonstrate their 
understanding of the knowledge or skills 
being rehearsed.  Feedback is provided and 
decisions made as to ways in which the 
performances can be improved upon.  And so 
the cycle continues.   
 
Substitute the students in a classroom for the 
basketball players or actors and the cycle of 
performance and feedback becomes ongoing 
assessment where students are provided with  
 

clear responses to their performances of 
understanding in a way that will help 
them understand the next performance
(ibid p.72). 

 
So how do we ensure that our assessment of 
learning also serves as assessment for 
learning?  Blythe et al (ibid p.80) offer the 
following suggestions regarding assessment 
criteria and feedback: 
 

 Ensure the criteria are closely related to 
the concepts, processes and skills that are 
the focus for the development of 
understanding. 

 

 Ensure the criteria are public (known and 
understood by everyone in the classroom). 

 
 Clearly and explicitly articulate criteria at 

the beginning of each performance of 
understanding (activities that require 
students to use knowledge in new ways or 
situations). 

 
 Encourage students to help create criteria.   

Before doing so students should have an 
opportunity to examine exemplars of 
strong/ weak responses to a similar 
activity. 

 
 Allow revision of criteria as performances 

are undertaken and reflected on. 
 
 Provide frequent feedback on 

performances of understanding.  This 
feedback may be planned and formal or 
casual and informal.  It should reflect on 
students’ past performances and provide 
advice on how they might be improved 
upon.  Feedback also informs teachers’ 
planning and activities. 

 
 Provide feedback from a number of 

perspectives—from the teacher and as  
peer-assessment and self-assessment. 

DL 
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SSR—A VIEWPOINT 
 

To implement SSR or not to implement...  
that is the [perennial] question?  
 
Research assessing the validity of Silent 
Sustained Reading programs provides 
reflection for we teacher librarians as 
Australia considers its global position as a 
literate nation.  How do we engage our 
students to read for deep understanding, for 
knowledge and for the pure joy of entering 
other worlds and other times?  Is there room 
in the  ‘crowded curriculum’ for some type of 
SSR program, especially if it is not tied to 
outcomes and not  part of  summative 
assessment?  
 
Nagy, Campenni and Shaw (online 2000) 
suggest that: 

the first step in wrestling with the various 
decisions that must be made about 
implementing SSR is to examine 
curricular goals.  Will SSR contribute to 
our students' achieving those goals?  If it 
will, who will participate?  When will SSR 
be implemented?  Who will select the 
reading material?  Will follow-up 
activities or grades [marks] be used? 

Further questions might centre on assessing 
the beliefs of teachers as to the value of 
reading vis a vis those teachers that believe 
in the program as intrinsic in itself and those 
who consider it a measurement of student 
responsibility (losing marks if forgetting 
book for the session, for example).  Thus it 
would be fair to comment that the success of 
SSR is tied to teachers’ goals and objectives. 

The original premise for SSR programs 
rested on everyone at the same time 
reading—everyone!  This modelling assumed 
that students would rise to the occasion and 
that it meant everyone in the school building 
would drop everything and read.  The reality 
is that SSR programs have departed from 
this whole school response but  if enough 
teachers are modeling this behaviour, the 
objective is not thwarted.   

Another interesting fact from the research 
and again another digression away from the 
original intent of SSR is centred on student 

motivation, that is, intrinsic motivation or 
extrinsic motivation.  The researchers noted 
that, when activities or grading is attached to 
the reading, it does not necessarily increase 
student  motivation.  They suggest it comes 
down to 

teachers’ philosophies and experiences, 
their perception of student needs and the 
cultural contexts of their 
communities’ (ibid online).  

Yet another departure from the original 
precepts of SSR is that students should read  
well written literature thus restricting comic 
books, magazines and newspapers.  However 
the research suggested that it can:  

reasonably be argued that if students are 
allowed to read material that interests 
them [such as comic books] then as their 
tastes and needs change, their experience 
with reading for pleasure will inspire 
them to read more widely, perhaps 
eventually selecting texts that educators 
would generally agree are worthwhile 
(ibid, online). 

So when assessing the viability and validity 
of SSR programs, consider evaluating the 
research on these programs, assess what 
works best in your school but be convinced 
that 
 

the practice of independent reading as a 
part of the school day continues to be 
recognized as valuable (ibid). 

LGL 
Further reading 
Nagy, N., Campenni, C., & Shaw, J., 2000, A 

survey of Sustained Silent Reading 
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ssr.html> 
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Steinmiller, H 2005  Sustained Silent 
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Journal for the Liberal Arts and Sciences, 
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From time to time we are asked to evaluate  
the services we extend to our 
learning community.    

 

 

This request might come in the form of  
evaluation of programs or online services or 
input/output or even opening hours.   These 
evaluations can be fairly quick or extend over 
a few weeks but no matter, there are a 
number of good ways in which to get data 
quickly in the first instance. 

Placemat technique 
Choose a topic eg. student research tasks. 
Form a group of 4 (for example your 
assistant, a head of department, a student 
and a classroom teacher) or gather  several 
groups of 4.  Position a placemat (below) in 
front of each group and ask individuals to 
brainstorm ideas on the topic and list their 
own responses. 
 
Share and discuss the essential elements to 
their responses and compile an agreed group 
response.  List their thoughts on the value in 
the agreed response in their own part of the 
outside square. 

 
SWOT/TOWS Matrix 
provides a framework for reviewing 
strategies, position, direction...  
 

 great for brainstorming sessions 
 enables pro-active thinking against 

habitual or subjective assessment 
 excellent participatory evaluation 
 

SWOT/TOWS for the library 
Strengths: attributes of the library or 

personnel helpful to achieving objective.  
Weaknesses: attributes of the library or 

personnel harmful to achieving  objective.  
Opportunities: external conditions helpful 

to achieving the objective.  
Threats: external conditions harmful to 

achieving the objective.  
   

S-O strategies   pursue opportunities that 
 will strengthen library’s 
 goals 

 
W-O strategies  overcome weaknesses to 

pursue opportunities  
 
S-T strategies identify ways in which 

library can use its 
strengths to reduce 
vulnerability 

 
W-T strategies establish plan to prevent 

external threats preying 
on weaknesses 

 
Action Priority Matrix  
A good tool for prioritising your work 
commitments through assessing the impact 
these commitments have on the overall work 
flow.  
 
High 
 
 
 
Impact 
 
 
 
Low   
 
  Low   Effort  High 
 

LGL 

EEVALUATING

VALUATING  YOUR
YOUR  WORKPLACE

WORKPLACE    

COLLABORATIVE

COLLABORATIVE   SSTRATEGIES

TRATEGIES  

N
a

m
e

 
      

Agreed group response 

N
a

m
e

 
      

N
a

m
e

 
      

N
a

m
e

 
      

 Strengths  Weaknesses 

Opportunities S-O strategies W-O strategies 

Threats S-T strategies W-T strategies 

 

Quick wins  

 

Major projects  

 

 Fill ins  

 

More difficult  
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PRESIDENT’S ANNUAL REPORT  
2006-2007 
 
At the AGM held at the Meat & Wine Company 
Parramatta December 4 2007, President June 
Wall tabled her Annual Report to the members.   
The following is a summary of the President's 
Report.       LGL 
 
ASLA (NSW) Annual Report Summary 
Over the period of 2006-2007 , change has 
been a certainty in our Association.  With 
membership averaging 476, the general 
committee of 13 volunteers comprises: 
  

Ken Brock    VP Advocacy 
Bill Sommerville   VP Membership 
Anne Plowman  VP Prof. Learning,  
    Councillor 
Jennifer Dyer  Secretary 
Anne Lockwood  Treasurer 
Victor Davidson  Past President 
Linda Gibson-Langford Newsletter editor 
Di Laycock       Publications Officer, 
    Councillor 
Ailsa Holmes-Walker     PTC Board  
 

with Debbie Leatheam, Roy Crotty and Judy 
O’Connell retiring during this reporting 
period due to personal commitments. 
 
Meetings 
Eight general meetings per year has seen the 
inclusion of online meetings through the 
ASLA (NSW) website forum facility. 
 
Strategic Planning Weekend May 
Affirmed our direction and reassessed our 
goals as an Association.  It took into account: 
1. an ageing teacher community 
2. political issues  
3. economic issues and 
4.  changing view of school libraries 
 

Developed an action plan based around a 
series of professional learning events centred 
on Leading Learning. 
 
Member Services 

 launch of www.aslansw.org.au  & secure 
member intranet. 

 member side of the website holds 
resources, a forum and projected  facility 
for updating membership details and 
online payments. 

 ensures access to activities and resources  

to support regional or rural members. 

 Professional Learning Officer, Karen 
Collins, appointed in October to develop 
and promote highly relevant professional  
learning opportunities for members. 

 Teacher & Librarian journal changed 
format as a newsletter in 2006 
[info@aslansw] with a focus on short 
academic and practical articles - received 
positive feedback with its themed articles. 

 
Professional Learning 

 February State Library Day Through the 
CyberDoors 

 HSC All My Own workshops held after 
school in places such as Newcastle, 
Manly, Parramatta, Horningsea Park, 
Newcastle, Wadalba, Wagga Wagga, 
Hurstville, Fairy Meadow, Mt. Druitt 

 AGQTP funded Using Web 2.0 tools for 
learning – Wagga Wagga, Dubbo, Nowra, 

      Parramatta, Coffs Harbour 
 
Planning is progressing for State Library Day 
Leading learning ...into the research 
February 23 2008 and the Leading Learning 
State Conference in partnership with NSW 
Department of Education and Training 
March 28-29 2008. 
 
Community of Action Researchers - 
Teacher Librarians – CAR-TL 

 initiative of committee members Linda 
Gibson-Langford & Di Laycock 

 core group of 15 actively engaged in own 
action research projects including 

 guided inquiry, audio books, reading 
programs 

 
Professional Teaching Council of NSW 
ASLA (NSW) active membership in PTC  
 
ASLA National  

 National Conference Adelaide October 
 ASLA (NSW) letter to members requesting 

consideration of ongoing association with 
ASLA National.  Issues outlined in letter.   

 
Awards 
 John Hirst Award    Maureen Nicol 
 John H Lee Award    Judy O’Connell 
 NSW TL of the Year  Anne Lockwood 
                   
 ASLA (NSW) nominee  Lyn Hay awarded 

ASLA Citation  

http://www.aslansw.org.au
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Congratulations  

 

 Jennifer Watts 
Teacher Librarian Canowindra High School 

 
ASLA (NSW) John Hirst Award 

 
for outstanding service to teacher librarianship,  

school libraries and teacher librarians  

 
 
 
 
Grants 
Development Grant (up to $5000 per year)  
launched 2006   

 CAR-TL successful applicant 2007 
 

Research Study Grant (up to $1000 per year) 
established 2007  
 
Thank you 

 to the committee for its ability to adapt 
in a changing world and to become what 
our membership needs – a proactive 
association that will place teacher 
librarians and school libraries in the 
lead.    

 to Annmaree Yeaman,  Executive 
Officer, for her many hours of work.  

       JW 

 
 
 

February 
23  

Leading Learning ..into the research 
fast approaching.  Limited numbers.   
 
Did you know that  Lyn Hay will share some 
of her research on Web2.0 and student 
learning... gotta hear that!    
 
And Susie Glasson has an awesome  
approach to questioning as an art—an 
approach that zings. 
 
Register at  www.aslansw.org.au   

Psst....  

Summary of Treasurer's Report  
A summary of the Treasurer Anne Lockwood report for financial year ending December 30 
2007 is as follows:  
 
Overall, Association is operating in the black, an improvement of 2005-2006. 
Expenses (in general beyond operating costs including wages)  

 Largest expenditure – capitation to ASLA National at a cost of $29, 000.   
 Revamped website.  Note - need to factor in payment for webmaster services in 

future budget.  
 info@aslansw newsletter  Note - change to newsletter info@aslansw from 

journal T & L has cut publication costs, significantly.  
 Grants to CAR-TL & CBCA 

 
Income (in general) 

  Development grant monies held in high interest earning accounts 
  Income from Professional Learning events is low however offset by a decrease in  

  expenses. 
With continued careful monitoring, we look forward to a brighter year. See ASLA (NSW) 
website for full report.  

AL 
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   ASLA (NSW) contributes up to $5000 annually to support regional 
initiatives in partnership with CBCA.  In 2007, this funding 

helped the Armidale and Tamworth regions to enjoy the  
   talents of author Peter Gouldthorpe.  

 
SYLVIA RANSOM REPORTS...    

 
Childrens’ Book Week 2007 was special for 
a number of school students in the Armidale 
and Tamworth area.  The New England 
and North West Sub Branch of CBCA NSW 
organised to bring Peter Gouldthorpe to the 
area.  Peter Gouldthorpe is both an artist 
and a book illustrator, resident in 
Tasmania.  He has been nominated several 
times for CBC awards for his book 
illustrations, most recently for Queenie: 
One Elephant’s Story, in 2007 and was 
winner in 1994 for the illustrations in First 
Light, with text by Gary Crew. 

 
Fifteen schools benefited from Peter’s visit, with 
more than 1,300 pupils and over 100 teachers 
making up his audience.  Many of the schools 
were small schools that teamed together to 
participate, meeting a central venue.  The 
children in attendance ranged through primary 
and secondary grades.  Peter ably tailored his 
presentations to suit his audience and talked 
about the process of creating a picture book 
with reference to story boards, draft drawings 
and final works in a several media, as well as 
showcasing the work of a practicing artist. 

 
Subsequent reports indicate that the schools 
where Peter visited have seen all the books on drawing and illustrating flying off the 
shelves of their libraries and a surge of interest in books generally. 
 

 
  Wishing for that special author or illustrator to enhance 
your literature program?  Need an injection of funds to stimulate the 

love of reading and to introduce the excitement of a writer 
in your local region?   

 
Why not apply for an ALOUD  grant that will  

make that wish come true? 
   Visit http://www.cbc.org.au/nsw/index.html 

The ALOUD Program has two funding rounds  

 Round 1 applications early Semester 1 and if successful must be  acquitted by the end 
of grant year. 

 Round 2 applications early Semester 2 and if successful must be acquitted by first 
term following year.   
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IN THE REAR VIEW MIRROR 
Wikipedia... the argument Wikipedia... the argument Wikipedia... the argument 

continuescontinuescontinues
At the  ACEL/ASCD conference in October 
2007, Howard Rheingold reflected on 
participatory  media (see his book Smart 
mobs: The next social revolution).  He 
emphasised that, in our role as teachers, we 
must continue to find engaging strategies to  
help our students critically evaluate online 
information.   
 
Rheingold notes that societies need to assess 
and evaluate what works in engaging 
students and asks us to better understand 
what our students are doing with digital 
media.  He strongly suggests that we must 
challenge ourselves in finding ways to help 
students use their multi-literacy skills in 
ways that contribute to global citizenship. 
 
Nothing new here?  Well, ask yourself how 
often do you tell students that Wikipedia is 
not a source for authoritative information?  
Yet, they like to use it.  This fact alone can 
help us turn Wikipedia into a  great 
information source and at the same time 
engage students in evaluating information, 
critically examining and researching other 
sources and contributing to global 
knowledge.    
 
Technology writer Jessica Mintz, in her 
syndicated article Wikipedia becomes a class 
assignment ( abcnews.go.com/Technology/

wireStory?id=3802393 ), notes that a 
University professor, Martha Groom, decided 
to have her students use the Wikipedia for 
their major History assessment by requiring 
‘them either to write an original Wikipedia 
article or to do a major edit on an existing 
one’.  Mintz continues that: 

Even Jimmy Wales, founder of Wikipedia, 
maintains that it is a useful tool for students 
despite limitations.  Implicit in his message  
is his call for teachers to consider the 
functionality of Wikipedia—how can students 
turn Wikipedia into their own publishing tool 
based on their research quest— as well as  its 
diverse global audience as illustrated in 
Groom’s comment that the students 
performed at a higher level ‘...knowing their 
work was headed for the Web’.   Peer-review 
is a powerful influence and a great 
assessment strategy.   
 
Imagine asking your students to choose an 
article in Wikipedia and then chase down the 
inaccuracies, making the necessary edits 
along the way.   Imagine asking  them to 
write their own Wikipedia article... the  
possibilities are rich and endless.   
                               LGL 
 
REWIND & RETHINK 

Collaboration Collaboration   
Collaboration has come along way since the 
Haycocks’ impassioned approach to CPPT.   
 
It is worthy of reading some of the more 
recent articles especially Michael Schrage’s 
book Shared minds: The new technologies of 
collaboration,  Patricia  Montiel-Overall’s 
article Toward a theory of collaboration for 
teachers and librarians and David Perkins’ 
thoughts on King Arthur’s Round Table : 
How collaborative conversations create 
smart organisations.   As well,  Assoc Prof 
Dr Ross Todd has organised the 2008   SCAN 
(NSW)  Research Columns  based on the 
theme of collaboration as introduced in 
Volume 46 issue 4 2007.    
 
 You might also like to ruminate on this blog 
< http://drfaust23things.blogspot.com/2008/01/
thing-15-collaboration.html> 
 
Collaboration today takes us beyond working 
together and parcelling out jobs and more 
into innovative, co-creation of knowledge.   
As  Perkins quips, most collaborative work is 
co-blab-0ration,  
 

characterised by time wasted on minor 
issues, chaotic patterns of conversations 
and groupthink; a phenomenon where 
people agree too readily and without  deep 
thought on an issue’ (in Gibson-Langford 
2007, SCAN 46, 4, p. 19). 

For [Groom’s] students, the Wikipedia 
experiment was ‘transformative’ and   
students' writing online proved better 
than the average undergrad research 
paper.  Knowing their work was headed 
for the Web ...  helped students reach 
higher as did the standards set by the 
volunteer Wikipedians who police 
entries for accuracy and neutral tone, 
Groom said.  The exercise also gave 
students a taste of working in the real 
world of peer-reviewed research. 
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                                                                          TTHINGSHINGS  TOTO  DODO  !  T!  THINGSHINGS  TOTO  REMEMBERREMEMBER  !!  
                                              20082008  

February 23   Leading Learning … into the Research           State Library Day  

March 28-29 Joint NSW DET  & ASLA (NSW) Conference Leading Learning 

May 2-4   CBCA All the Wild Wonders  Melbourne 

May 5-26 ASLA Online III International Conference 

May 15   Leading Learning … through Literature and Literacy  

September 11  Leading Learning … through Collaboration 

October 25 Leading Learning … through ICLT 

August 10-15 74th IFLA General Conference and Council: Libraries without 
borders: Navigating towards global understanding  Quebec, QC  

October 1   
 
Nomination 
Deadlines 

John Hirst Award  

John H Lee Memorial Award  

NSW TL of the Year 

 

Book these dates now March 28—29 2008 and join  
ASLA (NSW) and NSW DET School Libraries and Information Literacy Unit at the 

 
 
 

This premiere event is designed to challenge, inform and inspire through focusing on the 
way in which school libraries can empower teaching and learning. 

 

Our special guest Assoc. Prof. Dr Ross Todd joins our other  keynote presenters   
John Callow, Dr Stephen Kemmis, Dr Kirsty Williamson & author Paul Stafford. 

 
Visit ASLA (NSW) website for more information  

www.aslansw.org.au/learning/Conference 
 
 
 
 
 
 
 
 
 
 

http://www.aslansw.org.au/learning/Conference

